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Disclaimer

Individual ERO school and early childhood centre reports are public information and may be copied or sent
electronically. However, the Education Review Office can guarantee only the authenticity of original documents
which have been obtained in hard copy directly from either the local ERO office or ERO Corporate Office in
Wellington. Please consult your telephone book, or see the ERO web page, http://mwww.ero.govt.nz, for ERO office
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This report has been prepared in accordance véttdatd procedures approved by
the Chief Review Officer.

1. 1. About the School

Location Parnell, Auckland

Ministry of Education 1436
profile number

School type Full Primary (Year 1 - 8)
Decile rating1[1] 10
Teaching staff:
Roll generated 19.5
entitlement 1.33

1[1] Decile 1 schools draw their students from arebgreatest socio-economic disadvantage,
Decile 10 from areas of least socio-economic diaathge.



Other 27
Number of teachers

School roll 406

Number of international 7

students

Gender composition Boys 50%, Girls 50%

Ethnic composition NZ Europeanfieha 73%, Maori 3%,
Chinese 5%, Korean 5%, Pacific 4%,
other Asian 6%, other 4%

Review team on site May 2008

Date of this report 25 June 2008

Previous ERO reports Education Review, June 2005

Education Review, April 2002
Accountability Review, August 1998
Assurance Audit, July 1995

Review, August 1992

2. 2. The Education Review Office (ERO) Evaluation

Parnell District School is a Year 1 to 8 primarhaal located in one of the well
established suburbs of Auckland City. It is ini88" year of operation. The school
receives high levels of parent and community supgead has a tradition of providing
a supportive and stimulating learning environmertie school has experienced
significant changes since the last ERO review id520A major building project has
been completed and a new principal appointed. elhave also been changes in
board membership and senior management. Thesgahare having a positive
impact on school development.

Students achieve well in many areas of the schdotiad curriculum. In literacy and
numeracy they mainly achieve above national avetagéeir enthusiasm for

learning is readily apparent in the visual and grening arts as well as in the ways
students participate in the wide variety of ricarl@ng experiences within and beyond
the classroom. The new teaching spaces and imcteasources provided by the
board and parents support the expansion of sp&di@siching and learning
opportunities, especially for the older students.

Students have positive relationships with theicleas and with other students. They
respond enthusiastically to teaching strategieseahable them to be active learners,
sharing their ideas and taking responsibility fait own learning. In the past
teachers have engaged in a wide variety of praaatsiearning and development
programmes that support their teaching. The intctdn this year of a school-wide
professional development programme will supporthess to further explore
classroom teaching practices that are informeduorent theories about teaching and
learning.

The changes in the school’s learning culture, ptechpy the completion of new
buildings and new school leadership, have conteidbtd advances in the school



curriculum and a timely revision of the school ¢bain line with the new New
Zealand Curriculum that is due for implementatior2010. The principal and staff
have worked with the board of trustees and commidaitreate a charter and
strategic plan to guide the next stages of scheatidpment.

The professionalism of the trustees, principal stadf and their shared commitment
to providing a learning environment that suppotisients to become competent
lifelong learners, places the board in a strongtioosto address the areas for
improvement and recommendations in this report.

Future Action

ERO is confident that the board of trustees canagarthe school in the interests of
the students and the Crown and bring about theawgmnents outlined in this report.

ERO is likely to review the school again as parthaf regular review cycle.
3. 3. The Focus of the Review

Student Achievement Overall

ERO'’s education reviews focus on student achievémafiat follows is a statement
about what the school knows about student achientowerall.

The board of trustees receive reports through ¢ae gbout various areas of student
achievement. These reports include informatioruabtudent achievement in
mathematics and different aspects of literacy, siscteading, writing and spelling.
The information is derived from reliable standaedisssessment tools and indicates
that students generally achieve above nationabgesrin these areas.

The board of trustees, together with the princgral staff, use the information about
student achievement to set targets and report dbewatchievement of those targets to
the Ministry of Education annually.

Parents receive useful mid and end of year reptasit their children’s progress and
achievement especially in English and mathematfit¢® reports also include
informative commentaries about how well their cteld are learning.

In addition to academic achievement, the schoosiclens that the wide variety of
physical, cultural and social activities it proved® be an integral part of student
achievement. The board has identified increaseitypation in sports as one of its
targets for 2008.

School Specific Priorities

Before the review, the board of Parnell Districh&al was invited to consider its
priorities for review using guidelines and resosrpeovided by ERO. ERO also used
documentation provided by the school to contriltatdhe scope of the review.

The detailed priorities for review were then detiexed following a discussion
between the ERO review team and the board of #ast&his discussion focused on
existing information held by the school (includisigident achievement and
self-review information) and the extent to whichgodial issues for review
contributed to the achievement of the studenBaanell District School.



ERO and the board have agreed on the followingd@caa for the review.

 + The impact of the changes in the school’s learoirture on student
achievement and engagement.

ERO'’s findings in these areas are set out below.

The impact of the changes in the school’s learning culture on
student achievement and engagement

Background

The school has experienced several significantgdgrince the 2005 ERO report.
They include the successful completion of a majolding project that involved not
only the renovation and enlargement of a blockla$srooms but also the addition of
new classrooms for specialist teaching of sciecamputing, technology education
and the performing arts.

There have been changes in school leadership widwaprincipal taking up his
position midway through 2007, as well as in the@emanagement team and in
board membership.

These recent changes have already resulted inpamsion of extension programmes
and specialist teaching, the introduction of edesg for students, participation in a
major professional development contract for teashad a revision of the school
charter and strategic direction. These changesamteibuting to a forward-thinking
learning culture focused on preparing studentetmime competent and lifelong
learners.

Student progress and achievement

The opportunities for students to achieve in a wialéety of activities within and
beyond the school have expanded. The increasexttapgies for student
participation and success in sports are especialgworthy. Student leadership
opportunities (for instance road patrol and studibrairianship) have also increased
through the revival of the house system, the intotidn of a student council and the
‘Cool Schools’ programme. Students also enjoyctiedlenges of the school’'s
thinking skills programmes, which continue to exgpaihey are enthusiastic about
participating in the many school and community ésefMhese events continue to be
an important component of the broad-based curmouhe school provides.

Areas of good performance

Positive relationships. Students have positive relationships with theachers and
each other. They are keen learners who espeeiajby lessons in which they can
actively participate and share their ideas. Thenstsupportive relationships that
characterise the classrooms give students thedmnde to express their ideas and
talk about their learning. When given respondipiiney readily work together co-
operatively and independently in purposeful wayke children respond
appropriately and adapt easily to diverse learsitugations.

Active learning. Students respond positively to those teaching progres that
involve them in active learning. These programareswell planned so that there are
opportunities for students to succeed at diffelevels even within ability-grouped



classes. Students are encouraged to share timkintdpand problem-solving
strategies with others. They are engaged in ggetiti@ir own goals and in peer and
self-assessment. They know how well they are astgetheir learning strengths and
areas for further development. This active engagenm learning assists students to
become competent learners equipped with the skilisiides and values for lifelong
learning.

Enriched learning opportunities. The new teaching spaces and increased resources
provided by the board and parents have added toctihéearning opportunities for
the students. Teacher strengths have been utibsgeliver specialist programmes
using classroom release time funding. Childrerehtheir learning extended through
the specialist teaching of subjects such as t&@ai, Mandarin, literary wisdom,
English as a Second Language, science, technotmygance. The board has
increased its resourcing for learning support &eddevelopment of programmes for
gifted and talented students. Parents have bepgn nmatributors to the development
of e-learning classrooms and in the provision sparts co-ordinator. These
developments are consistent with the board’s comant to extending student
learning opportunities, especially for older studen

School-wide professional development. The learning culture of the school is being
strengthened through the use of external consaltarirovide school-wide
professional development. Through this provisidas expected that teachers will
develop school-wide teaching approaches and stestdat are aligned to recent
theories about effective teaching and learninge [Elading role of the principal and
senior managers in this professional developmemnéases the likelihood that these
effective teaching practices will be adopted arstaned.

Charter revision and strategic planning. Following considerable consultation, the
board of trustees through the principal and stef§ developed a new school charter
and strategic and annual plans,. The new chantzmepasses the New Zealand
Curriculum that is due to be implemented in 20T@e strategic plan has a strong
focus on continuous improvement of the school’siculum and having responsive
curriculum delivery. This direction-setting pladbe board of trustees in a sound
position to continue the development of a learmmulgure that focuses on addressing
each child’s academic, cultural, social, emotiaral physical needs.

Areas for improvement

Consistency of high quality teaching. In some lessons, students are noactively
engaged or challenged to achieve. Those lessensdlined to be teacher-dominated
and the students are passive rather than actiugelsa In these instances, teachers do
not effectively cater for the diverse learning redthin their classes, identify

specific learning intentions for groups of studestsare or develop success criteria
with students or provide sufficient constructivedsed feedback to students about
their learning. There is also a lack of integnatod a bicultural dimension and
information technology in programme plans. Themsesgn teaching practice were
also noted in the areas for improvement in the 20622005 ERO repotrts

Evaluative reporting of student achievement overall. The tracking of student progress
over longer periods of time should be extendead¢tude Years 1 to 8, identified
groups of students such aadi, gifted and talented, and those receiving liegyn
support. This would assist the principal and semanagers to evaluate the impact of



changes in learning culture for the board of trestelt will also help to improve the
board’s self-review programme and decision-making.

Focus on student outcomes. The current annual plans focus on teacher-ceduisks
rather than outcomes for students. Student acmertdata will become more
central to board decisions about the school’s tiordf the outcomes for students
and their achievements are given greater empha#fi® iboard’s annual plans and
curriculum reports to the board.

Recommendation

The school-wide professional development projeat the school has embarked on
encourages teachers to use high quality teachaxgipes. However, the principal
and senior managers should also adopt curriculumagement systems that achieve
a greater consistency in the quality of teachegmme planning, delivery,
assessment and evaluation and a strengthenedrleamtead culture.

4. 4. Areas of National Interest

Overview

ERO provides information about the education sysisra whole to Government to
be used as the basis for long-term and systemicatidunal improvement. ERO also
provides information about the education sectostdrools, parents and the
community through its national reports.

To do this ERO decides on topics and investigdtestfor a specific period in all
applicable schools nationally.

During the review of Parnell District School ERQ@stigated and reported on the
following areas of national interest. The findirage included in this report so that
information about the school is transparent ancelyidvailable.

The Achievement of M &ori Students: Progress

In this review, ERO evaluated the progress the aldhas made since the last review

in improving the achievement ofadri students and in initiatives designed to promote
improved achievementThe school reports that it has twelve students wipasents
have identified as R&bri.

Areas of progress

Promoting Mdaori language and culture. The good quality Nbri language and
culture programme provided through specialist tewgts a valued part of the school
curriculum. This programme together with the isatun of Maori perspectives
especially in the visual arts and science prograspiaed the role of &bri students
during school visits to Orakei marae and Pio Pibddt help to validate the students’
Maori heritage and identity.

Leadership and participation. Maori students have leadership roles and
responsibilities in many aspects of school lifeJuding pwhiri and kapa haka, and
as house, sports and class councillors. Theiekshtp and active participation in the



school’s many cultural, sports and academic awiffirm their sense of belonging
and achievement.

Areas for further improvement

Reporting Mdaori student achievement. The academic achievements oidvi students
are reported to the board of trustees in sepandéjec reports, including reading,
mathematics and library skills. The analysis o thata should be strengthened to
show the trends in the overall progress and achewe of Maori students over time.
The data could also be enriched by including infation about Mori student
achievement in specialist programmes and in othgects of school life. This would
enable the principal to provide the board withcher evaluation about the extent to
which Maori students are achieving their potential. It Wdoalso place the board in a
stronger position to fulfil its obligation to refdo the Maori community about the
achievement of [ri students.

Tikanga Mdaori in learning programmes. The board, through its teacher performance
appraisal system, expects all teachers to incikdadga Miori in their learning
programmes. There is little evidence of the megfminntegration and promotion of
te reo me ngtikanga across the school. The board, througlptineipal and staff
should clarify its expectations for this aspectezfcher performance. Professional
development should be provided for teachers saliegtare able to integrate te reo
me ng tikanga into their classroom programmes in wags support and affirm the
achievement of Nbri students.

The Achievement of Pacific Students

During the review ERO evaluated the extent to wiinghschool has knowledge of
and strategies for promoting the achievement d?asific students.

The school has sixteen students who are identifgeldlaving a Pacific ethnicity. The
school monitors aspects of Pacific student achievgmsing national and school-
based tests. Itis yet to identify and developsjmestrategies for promoting the
achievement of its Pacific students

Areas for improvement

Reporting Pacific student achievement overall. The board receives some information
about the achievement of Pacific students in asp#dtteracy and numeracy that
shows that Pacific students are achieving at oveliwe level of other students in the
school. It does not receive collated informatibowing trends in Pacific student
achievement over several years. Nor does it recivevaluation of the extent to
which Pacific students are achieving their acadeputential, as well as achieving in
other areas of school life.

Home-school partnership. Senior managers should be more proactive in
communicating with Pacific families about how tlohcol can support the families’
aspirations for their children’s learning and agbi@ent.

Professional Learning and Development

In this review ERO evaluated how well Parnell D&tt6chool is managing
professional learning and development. This inetudow well the school makes



decisions about professional learning and developnige extent to which these
decisions are influenced by principles of effeciiwactice, and the changes that have
occurred for students and teachers as a result.

Background

Over the past three years teachers have been ed/ohva wide variety of

professional development activities relevant tortteaching practice. There has been
a limited amount of school-wide professional depetent. This was largely as a
result of the impact of a major school building dieypment and changes in school
leadership.

This year the school has embarked on a two yedramirwith an external consultant.
This contract focuses on the use of assessmemftoian classroom teaching
programmes and teaching practice. The principals@mior managers expect that all
teachers will be involved in the project and wil ®upported to make greater use of
teaching practices based on recent theory androésabout teaching and learning.
They also expect that the contract will includengats of the New Zealand
Curriculum due to be implemented in 2010.

Areas of good performance

School culture. The board of trustees, principal, senior maragad staff have a
positive attitude towards professional learning dadelopment. The board
generously supports teachers to gain higher acadgumalifications. The trustees
themselves access training in order to enhancekhewledge of school governance.
The principal and senior managers are spearheé#usgear’s school-wide
professional development initiatives. In addititegchers engage in a wide variety of
professional learning and development activitieg Support their classroom
teaching. This shared commitment to learning anelbpment helps teachers to
bring a vitality and enthusiasm to their teachind & extend students’ learning
opportunities.

Planning and decision-making. In the past, teachers have identified theirggsional
learning and development needs mainly throughrséiéction and the performance
appraisal process. Some professional learninglamdlopment has been linked to
the board’s strategic direction to increase thétaof subjects taught and introduce
e-learning. The recent shift to a major schoolenfigcus on developing teaching
practice consistent with recent research is apatsor It will encourage greater
consistency in the provision of high quality teaxchand learning.

Area for improvement

Development of school-wide teaching practice. The previous focus on resourcing
individual professional learning and developmetiteathan school-wide
programmes, has slowed the development of schatd-t@aching practices that are
based on current theory and research. Even thilegd has been some in-school
professional development and sharing, there havgatdeen sufficient opportunities
for teachers to collectively reflect on what highafity teaching should look like at
Parnell District School.



Recommendation

The board of trustees, together with the princgral teaching staff, should ensure
that professional learning and development initeticontinue to support the
development of school-wide teaching practices dnainformed by recent research as
well as by the mission, goals and vision outlinethie school’s charter.

Provision for International Students

Compliance with the Code of Practice for the Pastoral Care of International
Students and the Provision of English Language Support

Parnell District School is a signatory to fiede of Practice for the Pastoral Care of
International Students (the Code) established under section 238F of the&tion Act
1989. This is a requirement of all schools thabkimternational students in terms of
the Act. Schools are also required to provide Bhghnguage support for their
international students. The school has sevennatianal students, all of whom are
Korean. The school complies with all aspects of the Code.

Areas of good performance

Administration. Policies and procedures are in place to guide#storal care of
international students and to help ensure thabdlaed of trustees meets its obligation
to comply with the Code.

Sudent welfare. The school is supportive of its internationaldgints. The teacher
who currently has overall responsibility for thed#nts has regular meetings with
them. Students also receive pastoral support girtlue English language support
programme. The school also has translators avaitdiould the students require that
support.

English language support. Students receive good quality specialist teagbin

English. The well designed English language suppamgrammes encourage
students to develop their oral and written Englasiguage skills. The lessons build
on students’ existing knowledge and focus on emvirents that are familiar to them.
This specialist teaching together with other leagropportunities in general class and
school activities support students to acquire Bhginguage skills.

Area for improvement

Cross-cultural professional development. Classroom teachers have not received any
formal cross-cultural training relating to the Kanestudents that they have in their
classes. However, they do have informal opporiesib learn about Korean culture
through contact with Korean parents especiallychbsl events such as the gala.

5. 5. Board Assurance on Compliance Areas

Overview

Before the review, the board of trustees and goadaf Parnell District School
completed an ER®oard Assurance Satement andSelf-Audit Checklist. In these
documents they attested that they had taken abredble steps to meet their
legislative obligations related to:



* + Dboard administration;

e e« curriculum;

* + management of health, safety and welfare;
* + personnel management;

» < financial management; and

e « asset management.

During the review, ERO checked the following itebezause they have a potentially
high impact on students’ achievement:

* + emotional safety of students (including preventbbullying and sexual
harassment);

» physical safety of students;

* teacher registration;

» stand-downs, suspensions, expulsions and exclysiods

* attendance.

In this school, there is a positive and supporéimeironment that promotes student
safety and well-being. Initiatives, such as theoiduction of a student council and
the ‘Cool Schools’ programme encourage studentski® responsibility in creating a
safe environment. The school has good quality m@mant systems to promote a
safe physical and emotional environment for stuglantd staff. The high level of
parent involvement and support for the school, ttegrewith the commitment of the
trustees, principal and staff, helps to promotafa snvironment that has a positive
impact on student achievement.

Compliance

ERO’s investigations did not identify any areasofcern.

6. 6. Recommendations

ERO recommends that the board of trustees, thrthegprincipal and staff:

6.1  ensure that the school continues to develogtgreonsistency in the use of
teaching practices that are informed by recentritee@bout effective teaching
and learning; and

6.2  give greater emphasis to outcomes for studernlke board’s annual plans and
curriculum reports.

7. 7. Future Action

ERO is confident that the board of trustees canagarthe school in the interests of
the students and the Crown and bring about theawgmnents outlined in this report.

ERO is likely to review the school again as parthaf regular review cycle.



Elizabeth Ellis
Area Manager
for Chief Review Officer

25 June 2008

25 June 2008

To the Parents and Community of Parnell District School

These are the findings of the Education Reviewd@f$i latest report oRar nell
District School.

Parnell District School is a Year 1 to 8 primarhaal located in one of the well
established suburbs of Auckland City. It is ini8" year of operation. The school
receives high levels of parent and community supgead has a tradition of providing
a supportive and stimulating learning environmertie school has experienced
significant changes since the last ERO review id520A major building project has
been completed and a new principal appointed. elhave also been changes in
board membership and senior management. Thesgahare having a positive
impact on school development.

Students achieve well in many areas of the schdotad curriculum. In literacy and
numeracy they mainly achieve above national avetagé@eir enthusiasm for

learning is readily apparent in the visual and@rening arts as well as in the ways
students participate in the wide variety of ricarl@ng experiences within and beyond
the classroom. The new teaching spaces and imcteasources provided by the
board and parents support the expansion of spediediching and learning
opportunities, especially for the older students.

Students have positive relationships with theicteas and with other students. They
respond enthusiastically to teaching strategiesethable them to be active learners,
sharing their ideas and taking responsibility fagit own learning. In the past
teachers have engaged in a wide variety of praiaatsiearning and development
programmes that support their teaching. The intcodn this year of a school-wide
professional development programme will supportheas to further explore
classroom teaching practices that are informeduorent theories about teaching and
learning.

The changes in the school’s learning culture, ptechpy the completion of new
buildings and new school leadership, have contithtd advances in the school
curriculum and a timely revision of the school ¢bain line with the new New
Zealand Curriculum that is due for implementatior2010. The principal and staff
have worked with the board of trustees and commidaitreate a charter and
strategic plan to guide the next stages of scheatidpment.



The professionalism of the trustees, principal staff and their shared commitment
to providing a learning environment that suppotisients to become competent
lifelong learners, places the board in a strongtioosto address the areas for
improvement and recommendations in this report.

Future Action
ERO is confident that the board of trustees canagarhe school in the interests of

the students and the Crown and bring about theawgmnents outlined in this report.
ERO is likely to review the school again as parthef regular review cycle.

Review Coverage

ERO reviews do not cover every aspect of schodbpaance and each ERO report
may cover different issues. The aim is to prowidermation on aspects that are
central to student achievement and useful to thsd.

If you would like a copy of the full report, pleasentact the school or see the ERO
website, http://www.ero.govt.nz.

Elizabeth Ellis
Area Manager
for Chief Review Officer

GENERAL INFORMATION ABOUT REVIEWS
About ERO

ERO is an independent, external evaluation agdratyundertakes reviews of schools
and early childhood services throughout New Zealand

About ERO Reviews

ERO follows a set of standard procedures to conedwiews. The purpose of each
review is to:

e « improve educational achievement in schools; and

e « provide information to parents, communities and@o¥ernment.

Reviews are intended to focus on student achieveamshbuild on each school’s self
review.



Review Focus

ERO’s framework for reviewing and reporting is lihsa three review strands.

* + School Specific Priorities — the quality of education and the impact of s¢hoo
policies and practices on student achievement.

 + Areasof National Interest — information about how Government policies
are working in schools.

« + Compliancewith Legal Requirements— assurance that this school has
taken all reasonable steps to meet legal requiressnen

Review Coverage

ERO reviews do not cover every aspect of schodbpeance and each ERO report
may cover different issues. The aim is to prowdermation on aspects that are
central to student achievement and useful to thisd.

Review Recommendations

Most ERO reports include recommendations for imprognt. A recommendation on
a particular issue does not necessarily mean tbeti@ol is performing poorly in
relation to that issue. There is no direct linkneen the number of recommendations
in this report and the overall performance of gukool.



